

1


















LESSON TITLE: Dealing with Awkward Situations Introductory Lesson
LESSON #: 1 out of a 5-day Thematic Unit on Awkward Situations
Teacher Name: Emily E. Meyers
Date: March 2nd, 2015










Preparation and Planning
ESL Course: General English: Upper Intermediate Level
			The Common European Framework of Reference: B2:3 Level
Topic / Theme: Awkward Situations
Length of Lesson: Two eighty-minute lessons back-to-back with a ten-minute break in between
Lesson Size: 18 Students
Objectives: 
		Listening: The listening task will be for the students to listen to an expert on how to handle awkward situations. The students’ objective will be to listen for specific information and record the necessary information from the listening task on paper. The transcript of this can be found in Appendix 1.
		Speaking: The speaking task will be for the students to talk about how to handle awkward situations as well as role-play a variety of awkward situations. The students’ objective will be to implement the applicable vocabulary into conversational English successfully. The role-play scenarios can be found in Appendix 2. 
		Reading: The reading task will be to read different blog posts about awkward situations. The students’ objectives will be to read for specific information as well as to identify tone and point of view while reading. The blog posts and reading comprehension questions can be found in Appendix 3 and Appendix 4.
		Writing: The writing tasks will be to create and reply to letters in an advice column. The students’ objectives are to identify the awkward situation in the advice column, succinctly address the situation, and provide appropriate advice using the unit’s vocabulary. The vocabulary list can be found in Appendix 5.
Bridging
	Background Knowledge: The students are familiar with term “awkward situation” and can provide a few examples from their personal lives without previous scaffolding. Although I viewed the topic of this lesson as interesting and fun, I was nervous to see how the students would react considering they come from very difficult cultural backgrounds. I tried to keep this at the forefront of my mind as I conducted the lesson.
	Linking: I will open my lesson by asking students to define what the word “awkward” means in pairs. With their definition, I will also ask the students to share an awkward situation they have been a part of, have seen on TV or in movies, or heard about from a friend. After the students create a definition and share examples of an awkward situation with each other, each pair will read their definition of the word “awkward” to the class and (if they feel comfortable) share an awkward situation they just discussed with their partner. After the completion of this warm-up activity, I will ask the students to do a “walkabout”. A walkabout is when I have placed lesson material around the classroom and students must walk around the classroom to engage with it. For this walkabout, I will have printed out ten pieces of paper with examples of awkward situations and taped them around the room. The students will be asked to walk around silently and read each piece of paper. If the students have personally experienced this awkward situation they will be asked to sign their name on the paper. This will get the students out of their seats, expose them to vocabulary that is often associated with awkward situations, and create a personal connection with the topic. 
Engagement with New Material
	Active Learning Engagement: To engage students in the active learning of the new material I will help them create personal connections to the material through the bridging activities mentioned above and keep reiterating those connections throughout the introduction of the new material. I will also share personal examples of awkward situations I have been a part of, seen on TV or in movies, or heard of from my friends. I also hope that the sense of community that comes from this topic, since it is likely everyone has experienced an awkward situation in their life, encourages active engagement and participation as well.
	Ensure Engagement: To ensure that all students are engaged I will consistently do informal assessments through observation and conversation. If students seem off track or distracted I will bring them back to task by asking them to read out loud, provide examples to support the material, and ask their opinions. This will not be done in a way in which the students are negatively singled out. All students will be asked to participate this way, however if they are not paying attention they will be asked to participate immediately. Additionally, I will include individual-work, pair-work, group-work, and whole class-work so all students will have different responsibilities throughout the tasks we do in the lesson. The students will be moving around the class as they switch from individual-work to pair-work to group-work and whole class-work. This rotation of activities and tasks will help fight monotony and boredom.
Application
	Listening: Throughout the listening task, the students will be asked to complete eight multiple-choice questions, eight true/false questions, identify the six indirect approaches the speaker suggests for the awkward situations in writing, as well as answer seven fill-in-the-gap questions in a paragraph transcribed from the listening task. Afterward, the students will be asked to relate the listening task to their personal lives by answering discussion questions such as: Have you ever been in an awkward situation like those mentioned on the show? Which pieces of Sally’s advice do you agree with? Which do you disagree with? As well as, suggest some other ways of dealing with the situations discussion on the show.
	Speaking: Throughout the speaking task, the students will be asked to role-play six scenarios that deal with various awkward situations in pairs. Here is an example of one of the scenarios: Student A, your coworker is eating very smelly food for lunch and it annoys you. Try to do something about it. Student B, you are eating a delicious lunch that you brought from home. Invite your coworker to try some. After the students have had sufficient time to role-play the scenarios I will ask for volunteers to role-play a few of the scenarios in front of the class.
	Reading: Throughout the reading task, the students will be asked to individually read parts of the five awkward blog posts out loud to the class. I will ask for a volunteer for the first reader and after that person is finished they will pick the next reader and so on. After the class has completed the reading, they will be asked to identify the tone of each blog post through five multiple-choice questions in pairs, answer right/wrong/doesn’t say questions individually, and in small groups they will complete sentences with blank spaces by filling in the black spaces with the new highlighted vocabulary from the text.
	Writing: Throughout the writing task, the students will pick a classmate’s name out of a bag. They will then write this classmate a short letter (one paragraph) asking for advice in regards to a particular awkward situation. This letter is encouraged to be creative and not necessarily based on personal experience. The students will then give their letter to the person they wrote it to and also receive a letter from someone who had drawn their name. They will read the letter, identify the awkward situation, and write back a short reply giving their classmate advice on the matter. Their advice must be applicable to the situation described as well as appropriate.
Assessment
	Listening: I will assess the listening task informally by walking around the class and watching the students as they complete their exercises. I will listen to students as they engage in the discussion questions and be alert for individuals who are displaying signs of confusion, discomfort, or lack of engagement. I will formally assess the listening task by recording the students’ scores from the multiple-choice questions, the true/false questions, their written identification of the indirect approaches, as well as the fill-in-the-gap exercise after the task is complete. This will be used as a comparison to future listening tasks and also as a point of reference for the students to identify the parts of the listening task that they need to work on.
	Speaking: I will assess the speaking task informally by sitting with each pair of students for a few minutes each. While I listen to them I will be paying close attention to listening comprehension, speaking comprehension, as well as appropriate vocabulary use. This will be a completely informal assessment and I will place a star next to any students’ name on the roster who is struggling significantly with the role-play exercise. If this continues for the student I will address their speaking abilities privately with that student.
	Reading: I will assess the reading task informally by listening to each student read a portion of the blog posts and place a star next to any students’ name on the roster who is struggling significantly. If this is a student who was also struggling with the role-play exercise I will circle the star and make a note to meet with the student. I will also walk around the class and watch the students as they complete their exercises. Like the listening task, I will be alert for individuals who are displaying signs of confusion, discomfort, or lack of engagement. I will formally assess the reading task by recording the students’ scores from the multiple-choice questions, the right/wrong/didn’t say questions, as well as the fill-in-the-gap vocabulary exercise. This will be used as a comparison to future reading tasks and also as a point of reference for the students to identify the parts of the reading task that they need to work on.
	Writing: I will assess the writing task by asking the students to write their names on the letters they write to their peer as well as the responses they write back to their peer. After this task is complete I will collect the writing and review it outside of the class. I will give my students written feedback by identifying two strengths and one weaknesses of their writing. I will return this on a separate piece of paper the following class. The students will keep the written feedback to reference as the term continues.
Closing
	Recap: I will ask my students to write down five important pieces of information they learned from the lesson that they can use out-of-class in their daily lives. After each student has completed this task, I will ask the students to pair up and read each other their lists. I will also ask the students to brainstorm in their pairs how they can implement the information they wrote on their papers into their daily lives. I will then hold a whole-class discussion and ask students to read one of the items on their list as I create a class list on the board. The students will not be able to repeat what another student has said. After we have created a class list, I will ask for volunteers to explain how the information on the board could be used outside of class. When the students have provided meaningful examples I will dismiss the students for the day.
Technology
	iPad: For the listening task, the spoken dialogue will be played through an iPad with speakers attached. The iPad will be in the front of the room close enough to the students so that everyone can hear it. The listening task will be in a drop box easily accessible through email. There are three different internet connections associated with the school so the likelihood of internet troubles is minimal. However, I have the written transcript of the listening task to read in case something is problematic.  
Reflection
	Positives: The warm-up activity provided a successful starting point as all of the students were able to begin this unit with a basic understanding of what awkward means and examples associated with it. By working with a partner, the students were able to collaboratively create a definition by discussing the vocabulary that should be included and how to phrase the definition. This led to a deeper understanding through negotiation of meaning and the opportunity to ask clarifying questions. The students were all able to explain their definition clearly and concisely as well as give personal examples of awkward situations that fit the unit well. Furthermore, the walkabout activity that immediately followed the warm-up was successful in enticing students’ curiosity and their enthusiasm for the topic. Students were laughing as they walked around the room and had a hard time not speaking with their peers as they read an awkward situation that applied to them. They were giggling, pointing, and miming these situations while furthering their understanding of the topic through extended exposure to examples. This created a good basis of information that I kept drawing the students back to while learning new vocabulary through the reading task, role-playing with a partner, listening to how to deal with awkward situations, and writing and giving advice. Many of the students expanded on these initial examples through their writing which was encouraging to see.
	Unexpected Situations: Although the speaking task started out well, the students lost their focus toward the end. The students who were distracted began distracting the other students in the classroom as well, which caused a chain reaction. At one point only a few pairs were still engaged in the listening task and the rest of the class was talking about movies they had watched over the weekend.  I took into consideration that the task was eight scenarios and that might have been a few too many for the students’ attention span. When doing this again I will decrease the number of scenarios in hope that if the quantity of the role-play activities goes down the quality will go up. Another unexpected situation that happened was the inappropriateness of some of the content the students wrote about in their writing task. Although most of the students took the activity seriously, there were a two students who had drawn each other’s names and written each other letters that contained situations that I was uncomfortable discussing in class (alcohol, partying, etc). I realize that I need to further instill the necessity of this being an academic activity that I will be reviewing later on. 
	Contingency Plan: When my class began to go off topic during the speaking task, I ended the pair task earlier than I had planned and extended the amount of time for students to role-play in front of the class. This gave the activity more cohesion and a definite purpose. The students regained their focus and were engaged while watching their peers role-play scenarios in the front of the class. Some of the students are quite dramatic and not easily embarrassed so the role-plays were filled with enthusiasm and humor. As for the inappropriate advice letters, I did not fully realize the extent of the content until I read the letters outside of class. Although the students who had written them were laughing while doing the task I was not suspicious of the content but rather happy that they were enjoying themselves. I plan to talk to these students individually about the letters. If I had noticed the content of their letters during class I would have given them new pieces of paper and told them to switch topics because I was not comfortable with what they were writing. This would have been done quietly as to not shift the attention of the other students from their own writing.
	Next Time: When I do this lesson next time, I will shorten the amount of role-play scenarios from eight to five and let the students pick the ones they found most interesting. If the students complete the task before the rest of the class, I will ask the students to think of an original scenario that involves an awkward situation and to role-play that until the rest of the students are caught up. During the writing task I will explicitly tell my students that I will read their writing after they are done and while I encourage them to be creative and use humor, the content needs to be appropriate for an academic setting. I do not predict inappropriate content to be written about again once I carefully explain my expectations, but I will also state that if students ignore this request that their grade will be affected and that all inappropriate content gets passed to the school’s director. I will also scaffold the reading response exercises more. I realized that a lot of the vocabulary is new to the students and I need to go through it slower and more carefully with them. I think this will increase the amount of correct answers throughout the activities as well as raise their confidence if they have help identifying the words.
	  Purpose and Objectives: My students succeeded in meeting the purpose of this lesson and came very close in meeting all of the objectives. The purpose of the lesson was to introduce them to awkward situations and for them to be able to relate the material to their own experiences. I saw they were able to do this through their understanding of the definition of awkward, their identification of previous awkward experiences they have been a part of, seen on TV or in movies, or heard about from their friends. They also continued to reference these situations throughout the class voluntarily as well as when I prompted them. The students met their listening task objectives successfully as proven by the scores they received on their activities. Nobody answered more than two answers incorrectly per activity. Additionally, all of the students were able to have quality conversations based on the discussion questions from the listening task. The students fell a bit short in their speaking task objectives for the sole reason that they could not maintain their focus. That being said, while they were role-playing the first few scenarios they demonstrated a clear understanding of the context and appropriate language use in how to converse with one another. They employed vocabulary appropriate to the topic and were able to respond to their peers successfully. The other part I would like to note is that some of the students were uncomfortable initiating the role-playing scenarios and relied heavily on their partner to get the conversation started. The students met their reading objectives with the exception of identifying the tone of each of the blog posts. Many of the students were only able to answer two or three of the five questions correct. After further inquiry into why they had such trouble with this exercise I realized it was because they did not understand the vocabulary words within the multiple-choice questions. It was not necessarily a lack of understanding in terms of the tone but rather the wording the tone was portrayed in. The students met their writing objectives in terms of writing about an awkward situation, identifying the awkward situation in another’s writing, and responding to it with thought out advice. However, the technical issues that were in the students writing (verb form, sentence structure, etc) is something that needs to be worked on. 
	Future Needs: From my experience with the writing task, it is clear that my students need more vocabulary scaffolding before, during, and after the completion of this task. I also need to allot more time to this task and go through the activities with them at a slower pace. My students connect the reading task to the reading portion of their progress test that they take every six weeks that most of them struggle with. I need to be more sensitive to the psychological aspect of the reading task and focus on giving individual attention and boosting confidence during this task. I heard many students make remarks such as, “This is why I don’t do well on the test! I don’t know any of the words.” I want to turn this task from a negative experience to a positive one and with careful scaffolding and more time I think I can do that. My students also need more technical help in their writing. I will begin to implement more grammar support into my class such as extended handouts and more practice. We also have two iPad classes per week where the students are able to each use an iPad for whatever purpose the teacher deems fit at that time. I think with additional writing practice, teacher review and identification of grammar points to be worked on, allotting students the time to practice grammar points that they specifically have trouble with twice a week under teacher supervision will be beneficial to their writing.
	Glows & Grows: From this lesson plan and the reflection I did after it, I can identify one overarching area that I do particularly well with and one definite point that I need to continue improving. The area that I feel confident with is my ability to capture my students’ attention, draw them into the lesson, and promote personal connections between the students and the material, the students and myself, as well as the students with each other. I also work very hard at having these personal connections help drive the lesson and create a foundation onto which students can relate new material and build their knowledge of the topic. On the other hand, an area that I need to work at improving is the amount of scaffolding and support I provide my students while they are completing their tasks. Although I try to create a student-centered classroom, I also need to be able to slow down the lesson and take the attention back to explain deep vocabulary and grammar points in an explicit manner. I should also have supporting materials with me to be able to give my students if they want extra practice in a certain area that we are discussing. For example, if I had predicted that the students would struggle with the vocabulary used in the multiple-choice questions for one of the activities within the reading task I could have created a vocabulary list with definitions and synonyms before the class read the materials so they would be able to confidently answer the questions. I could have also spent the time to walk through each question with the class and flush out the meaning behind the words before they were asked to complete the activity with a partner. I am going to focus more on preparing for unexpected situations and having multiple contingency plans in case situations arise that I did not predict. I am also going to work on explicitly stating my expectations for the tasks I assign and creating a positive and comfortable learning environment that leaves no room for confusion in regards to academic appropriateness. I believe that many of these grows will fade through continued experience and my consistent self-reflection. 













Appendix 1: Listening Task Transcript
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Appendix 2: Reading Task Role-Play Sceneries
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Appendix 3: Reading Task Blog Posts
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Appendix 4: Reading Task Comprehension Questions
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Appendix 5: Vocabulary List

[bookmark: _GoBack][image: Macintosh HD:Users:emilymeyers:Desktop:IMG_0456.jpg]
image4.jpeg
2 Matthew Richards

(M a carefree 3 Justin Mclnnis 4 SH
@(e%fused (b)embarrasseq a thoughtfyl hlrley. Martin 5 Charlene Mifton
p Co g ¢ angry b amuseq a forgiving a concerned
 offen @disaDpomted B)offended {b)easygoing
€ amused ¢ embarrassed
, discuss the _
M\ Circle the Correct answers

ould you have felt in the :
@ggmns described in the blog? @l'lght

uld you have reacted?
‘ ; a right

hey showe e e ; @ wrong ¢ doesn’t say

amburger on TV.

ate making a

| of myself! (€)doesn't say

4 Justin thought the girl would answer when he called her.

ari
@)right b wrong ¢ doesn't say

S Charlene used whole coffee beans instead of instant coffee on purpose.
a right (®) wrong ¢ doesn't say

I:I Write four questions about the reading and exchange them with a partner. Then write answers to your partner’s

questions.

Scan the reading and circle the verbs you find.

fas been have looked (wasnft planning) (was enjoying)
Yere wiping (didn’t remember) have sold (had been )

(s dating) were smiling was calling did want

(ot ow) wouldn’t surprise (& supposed) (have used)

Complete the sentences with the correct form of the words in yellow from WORD WORK

the readiing, :
0 : i " The noun issue has several
©n'tlike to share personal __ information with people | don't know well. e, lnclding:
2 : y !
aApe'SOH who is __miserable _is extremely unhappy. . ztgprtc otfh dlscqss?ry %rt :
logt 1 1o phone loudly at work. ebate: the animal rights issue
gy ~toied _ uigenSmE g iAo P i e anewspaper or magazine
- 't listen.
% “_dltempted _ o apologize, but her boyfriend wouldnt| publication: the December
i i ible . i
° Moing Moynt Everest without help would bé _ fmpossBr ’ssuf" i
N Enjoys debating controversial Ssles . . Srggf;mo ;%;c;;z;yscggltoguoal
§ __Obyj o ) King up- ;
!me%._ that he thinks it's funny—hes cracking issues

"V piot was a fitle _fidiculous _, but | stl enjoyed it.

i i~nic might not happen .
% Dredicted for Satrday afternoon, so the picnic Mg




image5.jpeg
I oA |

32

Charlie won't
admit to  making

the mess.

It was so funny,
he couldn't help
but _crack up .

He tried to _burst
in__, but the

secretary wouldn't let

him into the meeting.

A good friend is

someone you can
always _confide in .

Office gossip can
resultin pad

feelings.

In bowling, you try
to knock down g

the pins.

| lent him some
money, but he

couldntt . Be
pack

me___ ——

A hand buzzer?

Nobody will
__ fallTor el

old trick like that!

Those two seem
to have something

each other. against

Match to make sentences.

1 The boss admitted
2 My little sister burst
3 Although | confided 0
4 | always crack
5 | felt like a fool after | fell [d
6 | think Carol has something  [b]
7 Our friend knocked [e]
8 If you promise to pay me [a]

9 A big misunderstanding
resulted [d]

a back, I'm happy to lend you fifty dollars.

b against John based on the way she
looks at him.

¢ up when Michael makes that funny face.

d for an email advertising phony diet pills.
e down a vase accidentally and broke it.
f to giving himself a big salary increase,

g in Mark not Speaking to Ellen for weeks,

h in my room while | was doi
n
homework. e

i in Lisa, she told my secrets to eve

1 What is something that people find harg to admit to others?

2 What type of humour always makes You crack up?

ryone.

In pairs, ask and answer the questions.

=] Complete the sentenm %
the correct prepositions,

1 Donna always falls for
the rubber spider trick. .

2 | was on the phone when the hos; ¥
suddenly burst in ‘

3 Youcanconfide____in :
Jeff. He's good at keeping secrets f

4 No, | don’t have anything
against __ Eric. We're just &

very different people.

5 That awkward Qmail Mistake
resulted HESE S E wo
people losing their jobs.

6 Nobody would admit
- - 97 bilocking the firo§
exit with a trash can. P

3 §

3
3
b

7 That man running down the
street knocked down
a woman.

8 It will take me 30 years to pa 3
back the money |
borrowed. 3

9 | can’t look at his face duri '
the meeting or | might erad&
ENNRNES 10 :

] @Track7) Listen and circl

the sentences that are true.

1@)Some people burst in her off &
b Someone knocked her down. =

2 @He confided in Daniel.

b He has something against
Daniel.

3 a She wasn't able to pay back
a loan. E
®)She admitted to having money.
problems. i

4 @)He fell for an April Fool's Day
prank. &

b The prank made him crack





image1.jpeg
: She probably did, and | agree with her. But she also says people

should say ‘please’ and ‘thank you', that they shouldn’t put their
elbows on the table while they’re eating, and that men should hold

doors open for women.
Well, | think people should hold doors open for people.

: That's a good point; everyone should do it!
: You know, etiquette may change over time, but | think people

should always be kind, courteous, and considerate.

: Well, judging from you two courteous and polite young people, |

really think that good etiquette is making a comeback.

@JEekED) Lesson 1 Activity A, B, C & D

A

Hello everyone, and welcome to Business Focus. Today on

our show I'm talking with Sally Strauss, an expert on awkward
situations in the workplace. Sally, are there any general guidelines
for dealing with awkward workplace situations?

: Well, you need to remember to be kind when correcting others.
Choose your words carefully. Use what | call ‘soft’ wording—
always begin sentences with ‘It might be better if ...” or ‘What
you could do is ..." or similar soft expressions. In the same way,
to show sincerity, make eye contact when you tell coworkers
something they might not want to hear.

: Interesting! How about this awkward situation: Let's say a

coworker has really bad breath and you just can'’t take it anymore.
Should you tell them directly?

: Well, you could, but with awkward issues like that, | usually
recommend an indirect approach. For example, try leaving breath
mints or mouthwash on the person’s desk.

Great ideal Here's another situation: what if the person in the
cubicle beside yours is talking too loudly on the phone? Is it time to
go out and buy earplugs?

: I wouldn’t recommend that. Instead, after a loud phone call, you
might say something indirect like, ‘Was the person you were
speaking with having trouble hearing you?’

Nice! Now, what if someone always brings in really smelly food for
lunch to eat in the office?

: Again, | suggest the indirect approach. At lunchtime, say, ‘What's

that strange smell?’ to another coworker, but so that the one with
the food can hear it. If the problem is strong perfume, you can
say to the person, ‘Are you wearing a new brand of perfume?
The smell really hangs in the air in my office for a long time.” or
something like that.

: Right. And how about this: a coworker who wants to talk politics in

the office?

: That can lead to trouble. Simply say, ‘I never discuss politics at

work.’

That's wise. A couple of technology questions now. What do you
do if your cell phone goes off in the middle of a business meeting?
Answer it?

. Definitely not. Shut off the ringer, and don't even look to see who

called.

Right. And what should we do about an embarrassing email sent
to the wrong person?

. Well, if it’s really embarrassing, the only way to handle that is to

call the person you accidentally sent it to and apologize personally.
Another email would NOT be a good idea.

A: Good advice. How about some advice for social media addicts?

B m e

How can we get them to pay attention to anything other than their
smartphones?

: That's a difficult one these days, but you can compliment them

when they ‘come up for air' and let them know how great it is to
talk to them face-to-face for a change.

Mm-hmm. Now, what about another common awkward
situation —being late for a meeting?

The important thing is not to make excuses. Just apol ize
take a seat without interrupting the meeting further.po s

OK. Here's another one, Sally. What if coworkers a
their work for them? sk you to do

: You can do it once or twice, but be clear that it's a favour ang

that they need to do their own work. Oh, and if friends
: - ask fi
a recomn f(c)iro at t]%b j:é ygtu; company, only give it if )?(;u
| y can ob. Otherwise, say t| i
reai?y» e il y that you don't think

A: That's direct! Let me ask about entertaining clients, What if you

 forget a client's name?

-~

A:
B

A

in that case, | recommend formally introducing yourself when
you see them again, with first and last name. For example, ‘Bill
Mansfield. Nice to see you again. The client will almost always

respond with his or her name.

. Good thinking! Now at dinner, what should you do if you spill

something all over your shirt, for example?

- Well, no matter how awkward it gets, you need to stay cool.

Keep the focus on your clients, and act as if nothing serious has
happened.

. Stay cool, | see. One last guestion, Sally. What can be done about

office gossip—coworkers talking behind each other’s backs?

: | say don't participate in it. If someone starts gossiping about a

coworker, be indirect and say something like, ‘I wonder how John
would feel about that.” It works every time!

Sally, thank you so much, it's been great having you on the show.
It's been great being here, Bill!

And thanks to everyone for tuning in!

Lesson 2 Activity D

1 | hate our office holiday party —people behave terribly. Last year,

| was finishing up some work and five people came into my office
uninvited. They started spinning my chair around and around. Then
one of them pushed me too hard and | almost fell off my chair

I'm planning to quit soon and find another job, but | haven't told
anyone yet. | know if the people in that office found out, they'd find
some way to make my life difficult until | leave. Except, of course,
Daniel. | let him know months ago, but he's really the only one |

told.

I've been having a rough time financially these past few years. |
even had to take out a loan last year to help me out. I'm proud to
say | made all of my payments on time. Money was really tight at
times, but [ sent in the last payment two months ago. It feels good
to be free of it.

On April first everyone in the company got a memo saying that
the company was closing. It was shocking because we thought
we had been doing really well. | was upset, and | called my wife to
tell her the bad news. She said it sounded like an April Fool's Day
prank to her, and that | should check with my boss. | asked him
and he said he didn’t know who sent that email, but it was totally
false!

UNIT 4

@) Teeka) Lesson 1 Activity D
1

A:

B:

What are we going to do with Bill? He hasn’t been going to
classes, and he’s fallen very far behind. His grades are so poor that
he can no longer attend Smithmore College.

Helcan't just give up like that. What if he spends the summer
taking make-up classes to improve on his grades?

A: Unfortunately, university regulations don't allow it. Once your grade

2
A
B

point average falls below a certain level, you're out.

How is your literature class going, Rachel?

It's really inte!'esting. But I've found that | don’t have enough of a
background in English literature, especially Shakespeare.

A: Really? Have your grades been suffering because of it?

e m: > 2

=

- B: Alittle, but I've been spending lots of time in the library with books

El;gg't’ Shakespeare’s life and works, so things are definitely getting

Hi John. | noticed you're having some trouble in class this
semester. Have you considered getting a tutor?

+ Not really. | figured | could improve on my own. Do you think it

would be easier to catch up with a tutor's help?

Absplutely. In fact, | have the tutor's schedule on my desk. Why
don’t | pencil you in for this Friday?

That would be great. Thanks, Ms Sharp!

How was your first day of class, honey?

Great! The teacher asked us how much homework we would like

to have and how man i i ;
| te. He's
really flexibie! Y papers we would have time to wri

:éUSt don't understand what's going on with education today. What
your teacher thinking? The way | see it, a teacher should simply
assign the work and expect students to do it.
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' In pai
pairs, role-play the six situations.

just that you

° stUdentA ; t%"‘?;w by ‘v . l ‘h
i 1 1 vere laiking so
You work in an office cubicle. You k oot Weak i
3 are Speaking ‘OUd‘y on the phone Just now? It was a long-time bad cell-phone
client. Why do you ask? connection?

because your clients sometimes
have trouble hearing you.

Student B

Your coworker is driving you crazy
by talking loudly on the phone all
day. Try to do something about it.

MR e o B g

Student A

Your coworker is eating very
smelly food for lunch and it annoys
you. Try to do something about it.
Student B

You are at work eating a delicious

lun.ch that you brought from home.
Invite your coworker to try some.

Student A .
Vou have some office gossip
that you want to share with your

coworker.

Student B .
Your coworker is sharing office

gossip with you again. L
Y 're wearing new perfume at gissuade him or her from gossiping.
YOU

i eat and
work. To you it smells or
you're glad you found it on sale.
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One day | saw the girl
was dating on the oth,
of a really wide and
street. Instead of sho

for people around us tc

understand. Well

2y : she looked at the phone
\ el s i D, who was calling and sort

were in a cafe having a ‘secret

§ shrugged her shoulders.
rby table. | got a W _ on ringing, but it soon b
and ‘;w;urxur}:u;ﬂ»y 1 ‘. 3 ; i ' ~ ¢ Cleaf that She Wasn,t gO[

answer it! Well, that certa

started saying things in Sp:

like, ‘Why are they staring at \}

0 rude!” Just then they \
nd asked Laura in ‘\ e T ) /ing | day. | never mentioned it to her
ise us, but do you {\1 ‘, ' y C ’ because | didn’'t want to make
gelwith oursn Rebert T an issue of it. Still, | definitely
" .\“ trusted her less after that. We
¢ ! 2SS W ade fun o broke up several months later.
|  look at me once. | i ;
o ! 1
(*{:;‘ wanted to crawl unde '\y, ; % Justin Mcinnis
R | % ;

Mary Philips

I'm certainly not known for my skills in the kitchen,
but | thought I'd surprise my friends by baking a cake
for a weekend get-together. It was a chocolate and
; | coffee-ﬂavoured cake, and | thought I'd followed the
et e e 4t 4 recipe well enough. However, when | served it to my
e i guests, they started moving their mouths in funny
5 Ways and picking things out of their teeth. | guess |

should’ve been offended, but it cracked me up! My
friends said there were har ;
cake, so | sajd.
to be that way.
have used

d brown pieces in the
That's just the coffee. It's supposed

3y."Then they told me | was supposed 0
Instant

Coffee, not whole
coffee beans READING STRATEGY
' put me in a ;‘;(;{-_]W, awk

kward Oopst | went and The tone of a text is the
B 90t a package of writer’s attitude: concerned, ‘
dental floss gnc embarrassed, regretful, excited: |

gloating, etc. Understanding the
tone helps you better grasp the
author's point of view.
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